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Children who exhibit Profile 2 show deficits in language as well as deficits in emergent 
literacy. Boudreau and Hedberg (1999) found many young children with SLI who also 
exhibited difficulty on tasks measuring word rhyming, letter naming, and the association 
of spoken words with their written counterparts. Once these children begin reading, they 
may show initial weakness in word recognition, word decoding, and spelling. In the later 
grades, they show an additional weakness in reading comprehension that can be attributed 
directly to their poor language foundations.

Children who exhibit Profile 2 may evolve into a pattern of reading disability called 
garden-variety reading impairment. Garden-variety reading impairment refers to a large 
proportion of reading disabilities in which children perform poorly in both the language 
and phonological and/or phonological-orthographic domains necessary for skilled reading, 
thereby resulting in both poor word recognition and poor reading comprehension (Catts, 
Hogan, & Fey, 2003). These children belong to a heterogeneous group whose poor read 
ing skills appear to be influenced by language deficits and lowered intellectual functioning 
resulting from weak language processing. 

The factors that assist in distinguishing Profile 2 from Profile 4 (Weak Language 
and Emergent Literacy Skills) include developmental language history, family history 
of language problems, the nature of the language and literacy environment, and response 
to intervention. Children who exhibit Profile 2 typically have a history of developmental 
language problems. In addition, they may have family members who also had early 
language problems despite coming from backgrounds that provided adequate exposure 
to language and literacy experiences. Finally, they may respond poorly to core group 
prevention programs, requiring more systematic, intensive, and explicit intervention. 
The following are two sample case studies typical of Profile 2. The first (2a) describes a 
child in the fall semester of first grade who has a current diagnosis of Specific Language 
Impairment (SLI). The child has language and phonological deficits. The second (2b) 
describes a child in the spring semester of kindergarten who has a current diagnosis of SLI. 
The child has language, phonological, and phonological-orthographic deficits.

Profile 2: Language Disorder and Emergent 
Literacy Deficit

Copyright © 2005 by Harcourt Assessment, Inc. All rights reserved. 



Clinical Applications

47

Figure 4.2  Example of Profile 2a Scores: Language Disorder and Emergent Literacy 
(Phonological) Deficit
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Figure 4.2  Example of Profile 2a Scores: Language Disorder and Emergent Literacy 
(Phonological) Deficit (continued)
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Figure 4.3  Example of Profile 2b Scores: Language Disorder and Emergent Literacy (Phonological 
and Phonological-Orthographic) Deficit
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Figure 4.3  Example of Profile 2b Scores: Language Disorder and Emergent Literacy (Phonological 
and Phonological-Orthographic) Deficit (continued)

Copyright © 2005 by Harcourt Assessment, Inc. All rights reserved. 



Clinical Applications

51

Intervention
Children who exhibit Profile 2 benefit from the recommendations for developing language 
skills associated with Profile 1. As in Profile 1, the development of strong language skills 
lays the foundation for emergent literacy development. As children engage in a language-
rich environment to promote growth in vocabulary and grammar, they require a parallel 
approach to address their weaknesses in emergent literacy skills. These children may 
respond well to classroom instruction that includes activities at the prekindergarten level 
for print awareness, phonological awareness, and alphabet knowledge. At the kindergar-
ten and first-grade levels, they need continued instruction in phonological and phonemic 
awareness skills (e. g., rhyming; sound categorization; blending sounds; segmenting sen-
tences, syllables, and words; and manipulating sounds) as well as systematic practice with 
letter-sound correspondences. According to the National Reading Panel (2000), the most 
effective evidence-based instructional programs combine the use of letters with phonologi-
cal awareness activities to demonstrate the impact of phonological awareness principles 
on reading and writing. In these approaches, children typically receive from 5 to 18 hours 
of small group instruction, with lessons lasting an average of 25 minutes. Examples of 
programs that target both phonological awareness and letter-sound correspondence (i.e., 
phonics knowledge) include Ladders to Literacy: A Preschool Activity Book (Notari-Syverson, 
O’Connor, & Vadasy, 1998) and its companion, Ladders to Literacy: A Kindergarten Activity 
Book (O’Connor, Notari-Syverson, & Vadasy, 1998); Phonemic Awareness in Young Chil-
dren: A Classroom Curriculum (Adams, Foorman, Lundberg, & Beeler, 1998); and Phonemic 
Awareness Activities for Early Reading Success (Blevins, 1999) and its companion, Phonics 
from A to Z (Blevins, 1999).

For children who need more intensive small-group or individual instruction, teachers and 
clinicians may consult Developmental Reading Disabilities: A Language-Based Approach, 
2nd Edition (Goldsworthy, 2003); the Phonological Awareness Training Program for Reading 
(Torgesen & Bryant, 1994); Road to the Code (Blachman, Ball, Black, & Tangel, 2000); and 
The Lindamood Phonemic Sequencing Program for Reading, Spelling, and Speech® (LiPS®; 
Lindamood & Lindamood, 1998). Each of these programs provides more systematic and 
intensive opportunities for practice and meets the National Reading Panel criteria for 
effectiveness. For practice in decoding and spelling more advanced letter-sound correspon-
dences, syllable patterns, and morpheme patterns, Unlocking Literacy: Effective Decoding and 
Spelling Instruction (Henry, 2003) offers strategies for teaching letter-sound rules.

For those children who need a long-term integrated approach to their language and emer-
gent literacy deficits, Language! A Literacy Intervention Curriculum (Greene, 1995) offers a 
comprehensive curriculum for grades 1 through 12 that systematically and explicitly teaches 
the five core components of early reading: phonological awareness, alphabetic knowledge 
(phonics), fluency, vocabulary, and comprehension.
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